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TEACHING PHILOSOPHY 

Never enter into a classroom without first assuming that someone in there is of nobler 
heart and sounder mind than yourself.  George Grant 

 

Teaching is a privilege, an honour, and a responsibility of the highest order. It is an opportunity to participate in the personal and 
educational journeys of students, while bearing witness to the tremendous changes which learners can experience in stimulating, 
inspiring, engaging, and rigorous educational environments. I believe that teaching is not just about delivering content: it is about 
facilitating the processes of sense- and meaning-making for students and it is about creating academically-based, yet personally 
engaging and contextualized educational environments that are both rigorous and meaningful. Given this, I believe classrooms and 
educational environments should challenge conventional modes of knowing and learning, as well as the boundaries of knowledge, 
canons, and disciplines. As such, educators need to foster independence, collaborative work, and community responsibility, and to 
encourage students to ask the interesting and provocative questions, not simply the questions deemed to be ‘right’ or ‘appropriate’.  
 

I approach my teaching with great passion, enthusiasm, and heart, as well as dedication to my students and to the transformative 
opportunities inherent in higher education learning environments and community-engaged teaching. My teaching is situated at the 
intersection of transformative learning, critical pedagogy, Freirian dialogue and conscientization, enquiry- and case-based methods, 
and learning theory. I employ multiple strategies and approaches in my classrooms, all of which display my commitment to fostering 
engaging, challenging, active, and collaborative learning environments. As my students will attest, my classrooms are active and 
participatory, and structured to enhance and expand the learning experience of the students. I am also an adaptive and creative 
educator who creates flexible, open, and accessible learning environments that foster intellectual curiosity, critical self-reflection, 
and learner independence.  
 

I have had the privilege of teaching over 400 undergraduate students through a fourth year seminar course (EDRD 4020), three 
second year International Development courses (IDEV 2500), one first year seminar (UNIV 1200) and several senior independent 
study courses (BIOM 4510, IDEV 3200, IDEV 4190, and IDEV 4200).  Through these courses, I aspire to build from learning objectives 
and multi-disciplinary content, and create educational environments that are dynamic, rigorous, and engaging. I consistently receive 
excellent feedback from students, with many citing my classes as the highlight of their academic careers. I am also an avid, ardent, 
and active researcher, and I continually incorporate my research projects and skills into my courses in order to expose my students 
to work at the intersection of theory, practice, and research.  
 

From the first day of class onwards, I encourage students to set their own learning goals, and to continually critically question and 
engage with the course material. I foster learning environments that interface teaching and learning together through course 
content and curriculum, and I continually communicate to students the links between subject matter, theory, course learning 
objectives, and real-world applications. Cognizant of the myriad ways that people learn, I also use multiple forms of assessment 
throughout my courses to ensure that students have varied ways of sharing and making knowledge. I also incorporate mid-semester 
instructor and course evaluations in my classes, and I endeavour to respond to constructive student feedback to continue to develop 
my teaching approach and classroom environments. My classrooms are active, participatory, and premised on the importance of 
dialogue and continual student engagement. 
 

Finally, I believe in the sheer power of learning and education, not only to change and transform the lives of students, but also the 
lives of the educator. As such, I endeavour to be a critically reflective practitioner, and to continually challenge myself to become an 
ever-better teacher, facilitator, and learner in order to provide students with the space and the freedom to learn. Teaching is a 
challenging and stimulating vocation, but it is also a difficult skill that needs continual attending to and developing. As Heidegger 
explains, “teaching is more difficult than learning because what teaching calls for is this: to let learn. Indeed, the proper teacher lets 
nothing else be learned than—learning.” And that is what I always strive to do in the classroom and as a teacher: to let learning 
emerge and to let learn.  
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TEACHING APPROACH 
 

At my heart, I am a community-engaged educator, and my teaching philosophy and approach are intimately informed by my 
community-based work and research. My pedagogy is also informed by my professional training, work, and research in learning and 
writing facilitation, academic support and development programming, and the Scholarship of Teaching and Learning (SoTL). Within 
my professional training in academic support and development (2000-2007) in Learning and Writing Services in the Learning 
Commons, University of Guelph, I honed my facilitation and learning resource development skills, and created academic support and 
development curriculum pieces with both a disciplinary and an interdisciplinary perspective.   

CURRICULUM DESIGN & STRUCTURING THE CLASSROOM 
My approach to curriculum development, course design, content delivery, and the classroom environment emerges from a 
combination and unification of my experiences with teaching and critical pedagogy and my years in academic support and 
development. For me, the learners become the interface of the teaching and learning process; that is, students, with their myriad 
backgrounds and meaning-making perspectives, are the central focus, the binding factor, and the privileged travelers who traverse 
and negotiate the confluence between the teaching classroom and curriculum and learning theories and techniques. As such, at the 
epicenter and heart of my teaching philosophy and curriculum development are the learners, and a dedication to enhancing and 
expanding the learning experience of the students through the creation of innovative, flexible, open, and accessible learning 
environments that foster intellectual curiosity, critical self-reflection, learner independence, and active engagement through 
integrated and interdisciplinary learning. The combination of my background in teaching and critical pedagogy and my academic 
support and development and learning research not only informs my approach to teaching, but also expands, enhances, and 
enriches my classroom, as well as the learning environment and opportunities created for my students. These two pieces are what I 
continually unite and integrate in my teaching and facilitation, and are the foundations of my classroom, my curriculum design, and 
my delivery techniques.  

TEACHING, LEARNING, AND FACILITATION TECHNIQUES 
I do not subscribe to one main way of teaching or presenting material in the classroom; rather, I like to incorporate numerous 
techniques, activities, and innovations to respond to the situation at hand and to the specific needs of the group and the type of 
curriculum. I am creative and innovative in the classroom, and I continually try new strategies and techniques to encourage student 
engagement, enhance the classroom experience, and deepen learning. I also continually read teaching and learning journals and 
academic publications, in order to gain new insights and new ideas for furthering the learning of my students. The following is a non-
exhaustive list of some teaching, learning, and facilitation techniques that I have used within the classroom and with teaching, 
learning, and facilitation experiences.  
 

• Lecture 
• Facilitated class discussions 
• Reflective silence 
• Critical reflection (written) 
• Break-out groups 
• Small group discussion 
• Buzz groups 
• Debates 
• Peer reviewed presentations 
• Role playing  
• Theatre of the Oppressed 
• Stakeholder drawings 
• Peer editing 

• Peer marking, evaluation, and critiquing 
• Peer facilitation 
• Class-based art projects 
• Group YouTube video creation 
• Group projects 
• Negotiated grading 
• Producing articles for publication 
• Concept mapping 
• Guest lecturers 
• Blog writing 
• Courselink-based activities 
• Poster creation and symposium 
• Learning with/from conflict exercises 
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• Dotmocracy 
• Student interviews 
• Research design, delivery, and analysis 
• Guest speakers 

• Guest markers/evaluators 
• Online discussions 
• Online feedback and evaluation 
• Multi-media community projects 

 

TEACHING STRENGTHS AND STUDENT FEEDBACK 

Whether I am teaching second year students in a large lecture format, fourth year students in a senior seminar course, first year 
students in a small-group setting, or supervising independent reading and research courses at the undergraduate level, I approach 
my courses with a passion for teaching, a belief in the transformative opportunities of learning, respect for the dialogical process, 
and a dedication to fostering critical and analytical skills for the students in my classes. After formal course evaluations and 
feedback, my students have identified a number of strengths and approaches that make my teaching and my courses unique, 
engaging, and inspiring. 

Student feedback overwhelmingly evaluates my teaching style as engaging, enthusiastic, passionate, and energetic, and always 
seeks to encourage dialogue and student questions.   

Ashlee was an amazing professor for this class because she was VERY open-minded to everyone’s opinions and questions. I loved how 
analytically she asked us to think about things we learned in class. Definitely one of my BEST professors in the two years of uni so far! 
IDEV 2500 W12 

I am so appreciative of the passion and energy that Ashlee has brought to the course. She was an amazing mentor, teacher, and friend to 
so many in this course. She is approachable, genuine, and kind. I always felt that she actively listened to all members of the class with an 
open mind. She was truly inspiring and engaging. IDEV 2500 W12 

Ashlee has been amazing all semester at facilitating further understanding of material. She is very encouraging which is awesome to 
have during the 2nd year slump! Her passion is evident and she is always smiling. It is amazing to have a teacher that truly wants you to 
think for yourself and understand and questions everything. IDEV 2500 W12 

Ashlee got the class very engaged in the subject matter of the course. It was an altogether new university experience. She inspired us to 
become involved outside of the classroom and learn about the issues from different perspectives. Great course! UNIV 1200 W12 

Ashlee was amazing! Very passionate and intelligent. Ashlee was very helpful and truly cared about all of us. She separated herself from 
my other profs because she was much more energetic, and passionate about the topics in ID. She caused me to want to come to class all 
the time and encouraged critical thinking. She is a great prof and a wonderful role model! IDEV 2500 W11 Student 

The instructor was very organized, respectful, and especially enthusiastic. Her passion for issues was transmitted to her students. I 
especially enjoyed her positive attitude in the face of negativity that is ID. She is a unique teacher in her attitude and approach to 
teaching. Overall, this course was fantastic, I looked forward to coming to class for every lecture. IDEV 2500 W11 Student 

Ashlee was really excellent! Her enthusiasm for the subject was very refreshing and encouraging. She was really clear when she taught 
and she is very down to earth and understands what it’s like to be a student in this program. When I talked to her personally, she was so 
helpful and took an interest in my ideas. IDEV 2500 W11 Student 

The instructor was very effective. She brought together themes, encouraged us to think critically, and struck a good balance between 
professional and personal. She made the class feel like a community and made very student feel special. IDEV 2500 W11 Student 

Enthusiastic, positive, easy to relate to…. Any University would be lucky to have her working for them. I wish all my profs at Guelph were 
as amazing as Ashlee. IDEV 2500 W10 Student 

Effective, challenging, cause for stimulating thought by the instructor. Very helpful, approachable—her insight and direction were 
imperative to effectively and successfully completing assignments. No improvements necessary! EDRD 4020 F07 Student 
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Engaging, committed. Good at inspiring discussion, pulling us into concepts and challenging us and the way we’ve been trained to think. 
EDRD 4020 F07 Student 

Students also rank me as approachable, helpful, and always willing to provide extensive feedback on assignments. Students also 
consistently evaluated my courses and teaching style as fostering critical thinking and analytical skills, and pushing them to 
achieve their best by creating supportive learning environments and promoting self-confidence.  

This has been my favourite course in university so far, and most if not all of it is due to the dedication from Ashlee. She was highly 
effective in challenging us and encouraging us to have our own thoughts and not to just accept what we are told. This helped improve my 
critical thinking. IDEV 2500 W12 Student 

Ashlee was very approachable and helpful during and outside of lecture and if nothing else, was the most outstanding prof I have ever 
had. IDEV 2500 W12 

Ashlee was an AMAZING instructor with attentiveness, insight, and thoughtfulness that challenged me to think critically and place my 
accumulating knowledge in a way I can apply it. IDEV 2500 W12 Student 

Ashlee = AWESOME. Could NEVER ask for a better prof. Always helpful, always energetic, open to us after class or during, encouraging, 
smart, and all around wonderful. I will miss her very much! IDEV 2500 W12 Student 

Professor is an amazing instructor! It is clear that she loves what she is doing. …Her positive energy makes the lectures a place where 
everyone is comfortable and can speak their minds. IDEV 2500 W12 Student 

Didn’t feel like a normal class with a teacher at the front. Made you want to put in effort. Ashlee taught us more like a student and as 
one of us, rather than an authoritative figure who’s marking us. Makes you feel more comfortable in participating and sharing ideas. It 
was great! UNIV 1200 W12 Student 

AMAZING! Ashlee Cunsolo Willox was VERY helpful…always available to meet outside of office hours; helped set me up with an 
independent study; very helpful when I needed help with understanding assignment guidelines. You can tell she has a background in 
education! Classes were well-thought out and very appropriate to the course. She was always well-prepared and handed back 
assignments quickly. Her enthusiasm for the course was effectively passed on to her students. I didn’t miss a class. So sad it is over! IDEV 
2500 W11 Student 

Fantastic  -- engaged and available for discussion and to offer direction. Got to know the students individually = great personal 
atmosphere in the class. Always up for a debate – well informed. Furthers critical thinking beyond the obvious. Encouraged participation. 
IDEV 2500 W11 Student 

She was a great instructor because she really encouraged thinking critically and encouraged the class to develop their own opinions and 
not diminish the value of their opinions just because we aren’t as educated as many of the lecturers that presented. IDEV 2500 W11 
Student 

She has been fabulous, not just as a professor, but also as a mentor. …She also gets students, which most professors don’t. She knows 
who to lead a discussion and ask questions that really make us think. IDEV 2500 W10 Student 

Ashlee was an amazing instructor and practiced what she preached. She spoke a lot of communicating on a level that is relative to the 
individuals who are learning and I felt she really accomplished this. She also very much encouraged an environment where we could truly 
have freedom and express ourselves differently than any other course I’ve ever had. IDEV 2500 W10 Student 

Ashlee was excellent! She was incredibly passionate and enthusiastic, which made her lectures very interesting. She enjoyed when 
people/students critically engaged topics, which is refreshing as some professors don’t like to be questioned. I thought she was an 
excellent teacher and made me want to pursue my own passions. IDEV 2500 W10 Student 

Ashlee was one of the most interesting and influential professors I’ve had in university. She gave a lot of room for our own opinions and 
ideas while still providing a really good base for our learning. EDRD 4020 F07 Student 
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I thought that the content of this course was very interesting and relevant. Ashlee was an excellent professor who really stimulated 
thoughts and discussion and created an environment where people weren’t afraid to speak up and express their views/opinions. EDRD 
4020 F07 Student 

Great feedback from Ashlee. I have never had an instructor who makes herself so available or given so many critiques and comments 
(also encouragement) throughout a project. Ashlee is the first in university to ever make me feel like I could be published or make a real 
difference in society and I really appreciate this new-found confidence I’ve found through her. (And I’m not just kissing ass). This is true! 
EDRD 4020 F07 Student 

Wonderful! Very accessible, approachable, extremely helpful and knowledgeable, and challenging—yes! Challenged our education and 
why we think the way we do, which is so important. Thanks!  Probably one of the most relevant courses to life—found it totally 
applicable, interactive—utilizes the student’s knowledge and opinion. EDRD 4020 F07 Student 
 

Many students reported that my courses and instructing styles are inspirational and life-changing, and encourage the students to 
do their best and make a difference in the world.  

Ashlee is inspiring, positive, and intelligent. She truly cares about students and represents the kind of teacher we need more of in 
universities. She encourages critical thinking, treats us as adults, and is accessible, approachable, and honest. I really wish all my profs 
cared even HALF as much as Ashlee does about her students. IDEV 2500 W12 

AWESOME! Ashlee has been my most inspiring prof ever! IDEV 2500 W12 Student 

From the first day of this First Year Seminar, I was instantly connected to what was being taught. I was engaged in the learning process 
and even outside of class I continued to learn more about the environment and climate change. I enjoyed this class so much! UNIV 1200 
W12 Student 

Hi Ashlee, I just wanted to thank you for leading such an amazing, inspiring and engaging class and seminar this semester. I have gone 
through two years of University (well almost!) and I have never had a Professor leave such an impact on me. Your passion, optimism and 
knowledge have truly taught me many things I will forever cherish. You not only taught us about development you also demonstrated 
strong character and a positive attitude that we all aspire too. Thank you for your wonderful and touching words today. This will be a 
class I will never forget, I can't say thank you enough and I wish you the best of luck in your future. IDEV 2500 W11 Student 

I also wanted to tell you how much I enjoyed this course.  You are probably one of the most positive, inspiring professors I have had at 
Guelph, and I hope this year wasn't your last, for the sake of future classes.  I learned a lot and I really started thinking about 
development issues close to home too.  There is so much opportunity in Canada to make a difference, and it is a culture I understand and 
am part of, so I could create capacity with fellow Canadians here at home if I find it is too hard or "top-down" to try it elsewhere. IDEV 
2500 W11 Student 

Thank you so much for an amazing last week of Idev 2500 classes. It was so refreshing and inspiring. Yesterday, I started crying during 
the video you made of what people learned. …I couldn't hold back tears while reading my classmates' responses to this amazing class. 
Especially the one that said something about change coming from a place of love- that really got me. … Thank you for working so hard to 
bring the best out of everyone and contribute to feelings dignity and self-worth. I am stronger, but in a more open way, after this class. 
Honestly, I have so much respect for you. The guest speakers were so awesome, but I lived for your motivational speeches this semester. 
… I just really needed to tell you how important experiencing the way you teach has been for me. I'm a better person for it. IDEV 2500 
W11 Student 

Ashlee, you were AMAZING! You have inspired me to make a change – you speak in an inspirational, excited manner than has made me 
hopeful for a better world in the future. You have been the most influential prof  I have ever had – you have made me realize what is 
important in life—helping people and making a difference! This course and your inspirational way of teaching has made me excited and 
confident for my future in ID. IDEV 2500 W10 Student 

I would like to admit shamelessly, that your class has changed my life.  I did not know what the international development program really 
meant until taking this class.  I was just in it before for something to do, now I am in it because I want to make a difference.  IDEV 2500 
W10 Student 
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Ashlee was absolutely fabulous as a teacher!!! Everything we learned was incredibly useful, interesting, and pertinent to life beyond the 
university (which is rare). She made everyone feel comfortable, have fun, and learning, which is quite an accomplishment! Overall, an 
excellent job! Very fresh and invigorating! EDRD 4020 F07 Student 

Ashlee Cunsolo Willox takes a new approach to teaching which is unique and refreshing. Her Freire-inspired desire to promote group 
learning as opposed to lecturing brought the class together in a way which I had yet to experience in university until now. To describe it 
as ‘unbureaucratic’, ‘unpretentious’, and even ‘nurturing’ would be accurate. EDRD 4020 F07 Student 

This course has been profound. Easily the best course of my university career. The course, the ideas, the work that people are doing…it 
made sense. I started getting jaded toward ID, and sick of school, being in fourth year…not anymore! EDRD 4020 F07 Student 

This course has been one of the greatest experiences in my undergrad. EDRD 4020 F07 Student 

Not to boost your ego, but you got more out of us as a class than any other instructor I’ve worked with has. You certainly got me to do 
my best, and I know how difficult of a challenge that can be, better than anyone. It was apparent to me that aside from the institutional, 
bureaucratic mumbo-jumbo that comes along with universities, our best effort was all you were interested in, and that genuine caring 
made me try my best. Thanks! EDRD 4020 F07 Student 

Many of my students have indicated that I am one of the best instructor they have had, and that my courses are a highlight of 
their academic career.  

Ashlee was the BEST professor I have ever had. She is actually on a whole new level of awesomeness than any other instructors. She is 
inspiring and reminded me why I want to study development. I am often discouraged by academia and wonder if I can fit her, but being 
in this course and having Ashlee has showed me that good can come from academia and that there is hope for development. She 
overcame the typical ‘student’ ‘teacher’ hierarchy that I think is so problematic, and was approachable and made me feel like the things I 
have to say are important and matter. I can tell she loves teaching and really cared about the class and her students. Thank you sssooo 
much, Ashlee! There needs to be more professors like you! IDEV 2500 W12 Student 

She is incredible! Ashlee is the best instructor I’ve encountered in my undergrad. She is supportive and enthusiastic. She has a great grasp 
on teaching effectively and truly engaging students. IDEV 2500 W12 Student 

I nominated Ashlee for a teaching faculty award because she was such an incredible, effective instructor. I have ZERO complaints or 
improvements for her. She is one of the best professors I have ever had, and it is evident that she is passionate about her field and that 
she truly cares for her students. IDEV 2500 W12 Student 

Ashlee is by far the best Professor I have ever had. She is great at making people passionate about learning. IDEV 2500 W12 Student 

I LOVE Ashlee, by far my favourite prof at UoG. She’s extremely knowledgeable and inspiring in her teaching and in her area of 
development. She was just amazing, brining so much insight into the seminar setting. I love Ashlee for life! IDEV 2500 W12 Student 

Ashlee is one of (if not the best) instructors I’ve had so far in university. Her experience and depth of knowledge has truly benefitted my 
academics and I know it will benefit my future in ID. Ashlee was an truly amazing instructor! IDEV 2500 W12 Student 

I would have to say, beyond a doubt, Ashlee Cunsolo Willox is the best instructor I have had at the University so far! (I’m in my 4th sem.). I 
only wish I could have heard more from her. She was engaging and approachable. She made me excited about my major when I was 
losing interest! I hope to take as many more courses with her in the future as possible – I only wish more professors could be more like 
her! IDEV 2500 W11 Student 

Ashlee was one of the best instructors I have had so far in university. She was so inspirational and motivated me to be more vocal about 
my opinions. She was great! IDEV 2500 W11 Student 

Ashlee made this class as great as it was. She is the best prof I have had at the University; she is smart, knowledgeable and very modern 
to new ideas, such as the IDEV video. This class would not have been as great if she was not the instructor. IDEV 2500 W10 Student  

Ashlee is my favourite instructor so far! Her lectures made me think a lot, she’s approachable, and very helpful. IDEV 2500 W10 Student 

One of the best profs I’ve had. Wish she had more classes! IDEV 2500 W10 Student 
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One of my favourite professors at Guelph. Would definitely take another class with her. IDEV 2500 W10 Student 

Thanks Ashlee! Great job as an instructor (probably my most favourite class in university yet! – and this I my 4th year…). IDEV 2500 W10 
Student 

In my opinion, the best professor I have had in university. A very grounded individual with a perfect perspective of international 
development. IDEV 2500 W10 Student 

Ashlee was an amazing professor. One of the best I have had throughout my university career. She is understanding, smart, down to 
earth, and makes the classes something that I actually want to attend. She made class discussions comfortable and was extremely 
helpful throughout. Always accessible, and easily approachable. Extremely knowledgeable about the class and the course content. To me, 
no improvements needed! Thank you, Ashlee. I had an amazing semester! EDRD 4020 F07 Student 

They talk about how everyone has that ‘one’ prof in university who changes you. Aside from the fact that that may be quite sad [that 
there’s only one], you have been that prof. Thank you. EDRD 4020 F07 Student 

Finally, this last comment from one of my independent students, who attended a lecture in my IDEV 2500 W11 class, sums up the 
learning environment I continually endeavour to create. 

I was sorry I had to run out to class this afternoon because I wanted to tell you that I thought your class was outstanding. Right from the 
very beginning when you asked if there were announcements from anyone I felt that a space had been created in which the student's 
knowledge and thoughts were truly valued (not something I have experienced in class before). In all my classes this semester no one has 
spoken with the passion or interest that the students in your class showed. Indeed I would be hard pressed to think of a class I had where 
the students were as engaged as they were in your class. I feel that students are dead in my classes - really! - if you look at them there 
are no smiles or sparks in eyes, just glazed expressions of passiveness and a mentality of just coming to class to pass the course and it 
ends there. I'm sure you have been told this many times but you are truly an amazing and unique teacher! You show a genuine interest in 
students and present the material in a way that we can relate to, will remember, and that makes sense and is exciting! And I loved the 
personal little snippets (especially about the love letter!) because they contribute to building a space where we see that the person at the 
front is really a person too and not just the one with all the power. … I LOVED your lecture because it gave me hope and encouraged me 
not to give up, that education can be enriching and powerful. Students need to know that...we need to know that education can be an 
experience different from what we have gone through!! Anyways, I could go on and on about how deeply you touched me today (best 
part of my day, my entire week in fact, by far)!!  IDEV 3200/4190/4200 Student 

 

LECTURER POSITIONS 

UNIV 1200: COOL HEADS FOR A HOT PLANET: CANADA AND CLIMATE CHANGE (WINTER 2012) 
Number of Students: 16 
Structure: 170 minutes of seminar-style class, once per week 
 
In September 2011, I was awarded an inaugural position as a Teaching and Career Development Fellowship to design and deliver a 
First Year Seminar course at the University of Guelph. These First Year Seminar courses are designed to be interactive, small group 
sessions (enrolment is limited to 18 students) led by some of the university's most dynamic professors. Each seminar reflects the 
research or professional interest of the instructor and the format is designed to allow students to engage closely with each other. 
Building off my doctoral and professional interests, this course examined global climate change, with a particular focus on Canada’s 
Inuit populations, and Canada’s political positions in the global climate change arena.  

Course Description: Have you ever wondered how climate change is impacting Canadians and people around the world? Are you 
interested in learning more about climate change beyond media representation? Do you wonder what you can do to keep a ‘cool 
head’ on a ‘hot planet?’ This course will introduce students to the complexities of anthropogenic climate change by examining the 
biophysical, geographical, social, cultural, local, health, and political impacts from climate change, as well as emergent ethical and 
social justice issues. Particular focus will be given to examining the impacts and effects of climate change in Canada through case 
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studies from Northern Canada, and by hearing and learning from the voices of Canadian Inuit. Students will also have the 
opportunity to simulate the United Nations Conference of the Parties climate change negotiations, as well as to create a class blog 
dedicated to sharing climate-change-related information and writings with the public. This course is an excellent introduction for 
students interested in learning more about climate change and to discovering Canada’s roles and responsibilities in an era of a 
rapidly changing climate. 

This class was structured around peer- and inquiry-based learning, and is dedicated to students grappling with the complexities of 
climate change from a multi-disciplinary perspective. Emphasizing hands-on learning and critical thinking, as well as translating 
academic research into public discourse, students created a class blog (www.coolheadsforahotplanet.wordpress.com) where they 
posted blogs about their research into climate-change-related topics to share with their classmates, their friends and family, and the 
interested public. Since beginning this blog, there have been over 11,000 views of the students work! In addition, each week 
students brought in media articles or news clips to share with the class to critically analyze media portrayals of climate change and 
compare them to academic research findings. Finally, for four weeks of the semester, students united their learning through a 
simulation of the Conference of the Parties climate negotiations and represented particular countries in a negotiation simulation, 
complete with policy briefings, debates, and an agreement creation and ratification. Throughout this course, students also had the 
opportunity to interact with some of Canada’s top climate researchers, a representative from the United Nations, as well as Inuit 
from throughout the North. To view copies of the course outline, please visit http://ashleecunsolowillox.ca (under Teaching). 
 
Finally, after spending a semester learning about climate change in Canada and abroad, the students decided to take their academic 
learning outside the classroom walls and organize a Canadian-wide ‘Robocall Steve for Climate Action Event’. Students created an 
event at the University of Guelph which brought in local musician, James Gordon, and saw over 300 people make phone calls to the 
Prime Minister’s Office to read their message for climate change. For more information, visit www.callsteveday.wordpress.com or 
view videos on YouTube at www.youtube.com/user/robocallsteveday.  

IDEV 2500: INTRODUCTION TO INTERNATIONAL DEVELOPMENT (WINTER 2012) 
Number of Students: 122 
Structure: 80 minute lecture-based class, twice per week, and 50 minute seminar once per week 
 

Teaching this course for the third time has provided an excellent opportunity to further develop and hone the course based on 
previous experience and student comments from two previous cohorts. As always, I continually worked to improve the pedagogical 
and learning environment of my students, and to incorporate new ideas and approaches into the classroom in the curriculum. This 
year, and in addition to the capacity development and human rights and responsibilities frameworks from previous classes, I also 
placed an emphasis on development in practice, underlying theoretical assumptions of development, development in practice, 
theoretical approaches to development, the interplay between development in Canada and development abroad, and the 
juxtaposition of both human rights and human responsibilities in local and global development (see below under IDEV 2500 Winter 
2010 for a detailed description of the class).  
 
In addition, as with previous classes, students were given the opportunity to create seminar-wide projects that reflected visions and 
ideas of International Development. Students created a range of projects, from a book to assist second year students in International 
Development, to videos about their hopes and ideas of development. To view samples of these projects, please visit 
http://ashleecunsolowillox.ca under Teaching.  
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IDEV 2500: INTRODUCTION TO INTERNATIONAL DEVELOPMENT (WINTER 2011) 
Number of Students: 134 
Structure: 80 minute lecture-based class, twice per week, and 50 minute seminar once per week 
 

Having the opportunity to instruct the same course twice in a row (see below for IDEV 2500 W10 description) was an excellent 
teaching and learning opportunity for me, and provided me with the opportunity to make changes to the course curriculum and 
assignment structure, based on my experiences with IDEV 2500 in Winter 2010 (below) and responding to constructive feedback 
from students. As with IDEV 2500 W10, this course used a capacity development and human rights and responsibilities framework as 
the underlying point of analysis, and made changes to some of the content and guest speakers (see below under IDEV 2500 Winter 
2010 for a detailed description of the class, or visit http://ashleecunsolowillox.ca under Teaching). 

As always, I am continually searching for pedagogical strategies and techniques to enhance the learning experience of students in a 
large lecture, and for ways to support the creation of community cohesion. Building on the very successful class-wide IDEV 2500 
W10 pedagogical experiment in creating a community art project (in the form of a YouTube video), this year I continued with that 
same theme, but this time, embedded this work within the seminars. This year, each seminar had the opportunity to create their 
own development-focused community art project, which were then all presented and celebrated in a lecture on the second last class 
of the semester. Additionally, in order to further encourage students to take ownership of their learning environment, seminars 
were re-organized to include student-run facilitation options. This set-up also encouraged further student involvement and content 
integration, and supported seminar participants in meeting new people and learn new skills. This pedagogical process was 
highlighted in At Guelph, an online news magazine through the University of Guelph. To read the article, please visit: 
http://atguelph.uoguelph.ca/2011/04/students-get-creative-in-international-development-course/ 

Course feedback was extremely high, with students again ranking this course as a highlight of their undergraduate education, and 
praising teaching approach as one based on dedication and passion and focused on fostering dialogue, critical and analytical thinking 
and abilities, and dialogue. To view a detailed course outline, as well as examples of the art project created, please visit 
http://ashleecunsolowillox.ca under Teaching.  

 
IDEV 2500: INTRODUCTION TO INTERNATIONAL DEVELOPMENT (WINTER 2010) 
Number of Students: 147 
Structure: 80 minute lecture-based class, twice per week, and 50 minute seminar once per week 

Looking to complement my experience teaching a small fourth year seminar course, I wanted to gain experience with instructing a 
large class; as such, I was excited by the opportunity to design and deliver a second year interdisciplinary lecture and seminar course 
on international development, capacity development, and community-based research. This course examined development 
processes, interventions, theories, and policies affecting the lives of peoples in different parts of the world. Students were 
introduced to a broad range of topics in international development studies viewed from the perspectives of different social-science 
disciplines and researchers. The course was organized around the seven areas of emphasis of the International Development Studies 
(IDS) undergraduate program—political economy and administration, environment, history, rural and agricultural studies, economic 
and business development, women and gender, and Latin American studies—as well as several other areas important to 
development theory and practice, such as technology and development, EcoHealth and development, and climate change and 
development. This is a foundation course for students specializing in international development as part of the IDS program.  

While this course had an already-set framework of using guest speakers to deliver segments of the course, I read through two years 
worth of course evaluations to get a sense of what students were enjoying and potential areas for improvement. This allowed me to 
make adjustments to the underlying structure of the course by using the concept of capacity development and human rights and 
responsibilities to provide a guiding framework for the course and content synthesis. I also added in different topic areas pertinent 
to development studies, and created assignments focused on encouraging student analysis and synthesis. These adjustments were 
widely praised by students. This course also had weekly seminar sessions, which were facilitated by myself and two graduate 
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teaching assistants. We ensured that seminars were active, and provided ample opportunity for student debate, facilitation, small- 
and large group activities, and curriculum integration and synthesis.  

Course feedback from students were extremely high, with students praising my effectiveness as an instructor, my passion, 
motivation, and dedication, and my ability to foster dialogue. To view a class-created community art video and a detailed course 
outline, please visit http://ashleecunsolowillox.ca under teaching. 
 

EDRD 4020: EXTENSION IN CHANGE AND DEVELOPMENT (FALL 2007) 
Number of Students: 27  
Structure: 80 minute seminar, twice per week 
 
I had the privilege of not only teaching this course, but also of designing and creating it fully, from structuring the assignments based 
on particular learning goals, to choosing the curriculum, to developing the hands-on learning activities in the classes. This course 
covered theories of international development, capacity development, community engagement, community-based research and 
development, adult education, and Paulo Freire’s education for liberation and conscientization. In addition, students also learned 
facilitation techniques and ways in which communication technologies such as radio, participatory video, and digital storytelling can 
be utilized for development.  
 
I believe that fourth year seminar courses are a unique and important opportunity to continue to integrate knowledge and skills in 
rigorous and challenging environments. They provide the space to further explore, analyze, and debate theory, and continue to push 
the boundaries of personal and academic learning through engaged and active inquiry and dialogue between and among peers. 
These seminar courses are a platform for students to simultaneously reflect on prior learning, while looking forward and considering 
how that knowledge and those skills can be mobilized in their lives. As such, students can use a fourth year seminar not only to dig 
deeper into pressing academic questions, but also to begin to question who they are as individuals, and how they would like to be in 
the world. I consciously created an environment where students took responsibility for their learning, the discussions, the flow of 
the classroom, and the parameters of our interactions. As a capstone experience, this course provided a platform where students 
felt comfortable to take control of their learning and the learning environment, and to direct the flow and the dialogue of the class 
through multiple points of student facilitation, discussion, and hands-on learning.  
 
The students spent the semester working in groups on a group-defined research project, for which they were required to produce a 
proposal (presented to the class for feedback), a poster (presented at a public poster symposium), and a manuscript to be sent out 
for peer review to Undercurrent: Canadian Undergraduate Journal of Development Studies.    
Although initially concerned about 75% of their mark being tied to a semester-long group project, once the students understood 
that there were multiple points for peer and instructor feedback and critique throughout the process, they appreciated the process 
and the multiple and rigorous opportunities for learning and skill-development that it provided.   

Student feedback (formal evaluation, mid-semester feedback, and on-going comments) in this course were extremely high, with 
students citing the course structure, the open and engaging environment, the amount and quality of feedback I gave, the content 
which presented other forms of development and community engagement, and the opportunities for professional skill development 
(such as the public poster symposium), as some of the things that made this course unique and excellent, and for some students, the 
best course they had taken thus far. The overall student rating on the formal evaluation was 4.95 out 5. For a detailed course 
outline, and examples of the posters created during the course, please visit www.ashleecunsolowillox.ca under Teaching. 
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INDEPENDENT READING/STUDY COURSES SUPERVISED 

IDEV 4200: ADVANCED WORK/STUDY IN INTERNATIONAL DEVELOPMENT (WINTER 2012) 
Number of Students: 1 (Josh Ostapchuk) 
Structure: biweekly meetings (or as needed) 

This Independent Study provided a fourth year honours student in the biomedical sciences course the opportunity to conduct 
research and participate in a large research grant to further develop and hone research analysis that began in BIOM 4510 (Fall 
2011—see below). Working with the Inuit community of Rigolet, Nunatsiavut through the Changing Climate, Changing Health, 
Changing Stories, the content and focus of this course was an extension of BIOM 4510 and was again designed in collaboration with 
community research team, the student, the course instructors, and the course advisor, and allowed the student to concentrate on a 
particular area of interest and professional and research development (the impacts of climate change on Elder/senior Inuit health). 
This opportunity to develop a research question, and continue to analyze the data in more depth, provided the student with the 
opportunity to follow a research idea from design to analysis to creation, to create a research article for submission to a peer-
reviewed journal (under review with the Journal of Aboriginal Health), and to construct an academic poster based on his findings to 
present at conferences. For a detailed course outline, please visit http://ashlecunsolowillox.ca under Teaching. 

BIOM 4510: RESEARCH IN BIOMEDICAL SCIENCES (FALL 2011) 
Number of Students: 1 (Josh Ostapchuk) 
Structure: biweekly meetings (or as needed) 

This Independent Study course is a fourth year capstone experience for the Biomedical Sciences program. Students seek out and 
develop and independent research project based on topics related to their area of interest in the biomedical and health sciences. 
This course is designed to expose students to biomedical research where information is created, interpreted, and integrated with 
current knowledge, and to teach effective skills for communicating scientific information orally and in writing. The course is 
structured to provide the opportunity for students to develop an appreciation for research, improve library skills, develop awareness 
of current research techniques, develop critical thinking and evaluation of data, and improve problem-solving skills through hands-
on experience and discovery. This student engaged with the impacts of climate change on health through data gathered through the 
Changing Climate, Changing Health, Changing Stories project in Rigolet, Nunatsiavut, Canada. The specific content and focus of this 
course was designed in collaboration with community research team, the student, the course instructors, and the course advisor, 
and allowed the student to concentrate on a particular area of interest and professional and research development—in this case, 
the impacts of climate change on Elder and senior health in an Inuit context. For a detailed course outline, please visit 
http://ashlecunsolowillox.ca under Teaching. 

IDEV 4190: REGIONAL CONTEXTS (FALL 2010) AND IDEV 3200: INDEPENDENT STUDY IN INTERNATIONAL 
DEVELOPMENT (FALL 2010) 
Number of Students: 1 (Joanna MacDonald) 
Structure: biweekly meetings (or as needed) 

These connected Independent Study courses built off work completed by the student in IDEV 4200 (Winter 2010), and provided the 
opportunity for a 4th year Environmental Sciences student to participate in the Changing Climate, Changing Health, Changing Stories 
project, a large research grant situated in the Inuit community of Rigolet, Nunatsiavut and funded by Health Canada’s First Nations 
and Inuit Health Branch (FNIHB) and the Nasivvik Centre for Inuit Health and Changing Environments. Building on previous research 
experience with this project through IDEV 4200, the curriculum for these courses was centred around the opportunity to further 
explore and analyze the observations and perceptions of climate change in Rigolet, Nunatsiavut, which are held by youth and young 
adults (ages 12 to 25 years old), and to study the impacts of these observations and perceptions on future expectations held by 
youth and young adults. The course was designed to provide the opportunity to develop professional and transferable skills in 
academic writing, data analysis, scholarly paper construction, and peer review process. By the end of these courses, the student 
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produced a full research proposal and literature review (IDEV 4190) and a paper for publication in a peer-reviewed scholarly journal 
(forthcoming in Global Environmental Change) (IDEV 3200), and materials for presentations at scholarly conferences.  For a detailed 
course outline, please visit http://ashlecunsolowillox.ca under Teaching. 

IDEV 4190: REGIONAL CONTEXTS (WINTER 2010) 
Number of Students: 1 (Andra Zommers) 
Structure:  weekly meetings (or as needed) 

This Independent Study course provided a fourth year International Development student the opportunity to participate in the 
Changing Climate, Changing Health, Changing Stories project, a large research grant situated in the Inuit community of Rigolet, 
Nunatsiavut and funded by Health Canada’s First Nations and Inuit Health Branch (FNIHB) and the Nasivvik Centre for Inuit Health 
and Changing Environments. The specific content and focus of this course was designed in collaboration with community research 
team, the student, the course instructors, and the course advisor, and allowed the student to concentrate on a particular area of 
interest and professional and research development. This opportunity to develop a research question, and carry out research in 
Rigolet, provided the opportunity to learn professional and transferable in-depth research skills. The student researched the 
effectiveness of using digital storytelling to gather data about the impacts of climate change on Inuit health in Rigolet. The final 
report was created in a digital storytelling format. For a detailed course outline, please visit http://ashlecunsolowillox.ca under 
Teaching. 

DEV 4200: ADVANCED WORK/STUDY IN INTERNATIONAL DEVELOPMENT (WINTER 2010) 
Number of Students: 2 (Joanna MacDonald and Liane Langstaff) 
Structure:  weekly meetings (or as needed) 

This Independent Study course provided two upper year Environmental Sciences students the opportunity to participate in the 
Changing Climate, Changing Health, Changing Stories project, a large research grant situated in the Inuit community of Rigolet, 
Nunatsiavut and funded by Health Canada’s First Nations and Inuit Health Branch (FNIHB) and the Nasivvik Centre for Inuit Health 
and Changing Environments. The specific content and focus of this course was designed in collaboration with community research 
team, the student, the course instructors, and the course advisor, and allowed the student to concentrate on a particular area of 
interest and professional and research development. This opportunity to develop a research question, and carry out research in 
Rigolet, provided the opportunity to learn professional and transferable in-depth research skills (Inuit youth perceptions and 
observations of climate change and the socio-economic impacts of climate change in Inuit communities, respectively). In addition to 
a full research article, the two students also created academic posters based on their findings, and presented them during a poster 
symposium at the University of Guelph. For a detailed course outline, and to view the posters created, please visit 
http://ashlecunsolowillox.caa under Teaching. 

 

TEACHING ASSISTANTSHIP 

ASCI 3000: ARTS AND SCIENCES IN THE COMMUNITY (WINTER 2007) 
Number of Students: 21 students (divided between 2 seminars), 39 in the course 
Structure: 2 hours of lecture, 1 hour of seminar per week (x2 seminars) 
 
This course was designed for students to “develop civic leadership skills and increase their awareness and appreciation for the social 
relevance of their chosen academic areas of interest through a community service-learning experience.” Within this parameter, 
students were expected to attend classes and seminars, be responsible for the academic content of the course, and volunteer 
between 2-6 hours at one of three organizations: Give Yourself Credit Alternative High School, College Heights Secondary School, 
and John F. Ross High School. The purpose of the seminars was to integrate the academic content of the lectures (which I attended) 
with the service-learning component of the course. Understanding the interdisciplinary backgrounds and the high-achieving nature 
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of the ASCI students, during seminars, I endeavoured not only to delve deeper into the readings and theoretical concepts, but also 
provide a space for discussing and sharing the often challenging experiences from the volunteer position. As the semester 
progressed, students were feeling frustrated by the disconnect between their volunteer positions and their academics, so I 
approached the instructor about designing and delivering a lecture based on the concept of academic citizenry, and the importance 
of uniting a strong academic backgrounds with volunteerism and community-based research and experience. Students responded 
very positively to this concept, and this changed the dynamics of the class and seminars. As one student wrote, “Ashlee had great 
ideas and made everyone interested in the subject matter.”  
 
I structured the seminars based on dialogue, and the free-flow of conversation between all participants. I also incorporated 
numerous techniques, from debates to paired discussions to using various visual and audio techniques. I also integrated my 
academic experiences with community-based research into the seminars, offering different alternatives for how to unite academics 
with community volunteerism and research with service. As one student responded, “I thoroughly enjoyed the seminars—it gave us 
time to reflect on our experiences and provided us with guidance as to how we should be approaching the volunteer experience and 
the students involved in it.”  Finally, as another student explained, “The seminar class was the best seminar I’ve had in all my time at 
the University of Guelph. The TA was passionate about what she taught us and she was able to really bring our group together and 
induced critical thinking and reflection. Ashlee is amazing!!!” 
 

ADDITIONAL TEACHING-RELATED PROFESSIONAL TRAINING 

SUPERVISORY SKILLS 
Understanding that teaching is also about advising and providing guidance, I have endeavoured to develop my supervisorial skills 
through various opportunities: supervising independent study courses (see above); supervising 6 Teaching Assistant and providing 
training in pedagogical techniques, dialogue, facilitation skills, and marking strategies; supervising an Undergraduate Summer 
Research Intern (funded by the Nasivvik Centre for Inuit Health and Changing Environments, 20 hours per week, Summer 2011) and 
an Undergraduate Research Assistant (ICASP project, 20 hours per week, Summer 2009); mentoring Peer Helpers (100+ from 2003-
2006) in the Learning Commons; and serving as an Academic Coach/Athlete Mentor  (2006-2007) with three members of the 
University of Guelph football team.  Within all these positions, I have witnessed the importance of ensuring that each student is 
provided with an opportunity to further expand and enhance current skill sets, while being encouraged and supported to try new 
strategies and take new risks in their personal learning, where and when appropriate. Working one-on-one with students has been a 
pleasure and a privilege, and provides the opportunity to really delve into topics and content in a critical, deep, and more 
meaningful manner.  

SCHOLARSHIP OF TEACHING AND LEARNING  
I also believe that as part of being an effective teacher or facilitator, it is important to engage in critical reflection and scholarly 
research around teaching practices, techniques, innovations, and learning theory. As such, I am committed to pursuing research and 
to re-thinking theory around teaching practices, learning theory, and the Scholarship of Teaching and Learning, and publishing these 
findings in peer-reviewed refereed journals (International Journal for the Scholarship of Teaching and Learning; International Journal 
of Teaching and Learning in Higher Education; Transformative Dialogues; The Journal of Student Centered Learning; Action, Criticism, 
and Theory for Music Education, and Transformative Dialogues) and at conferences (The SoTL Commons Conference for the 
Scholarship of Teaching and Learning; Teaching and Learning Innovations Conference;  Canadian Learning Commons Conference; 
Innovative Teaching Symposium; Society for Teaching and Learning in Higher Education; Learning and Study Skills Association). 
Please see curriculum vitae or www.ashleecunsolowillox.ca for a detailed list, and below for peer-reviewed article abstracts.  

TEACHING DISCUSSION GROUPS 
I believe that I can always enhance and develop my skills as an educator, teacher, and facilitator. As such, I take every opportunity to 
further myself through professional development opportunities and through interaction and dialogue with other educators. I have 
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attended three teaching-based discussion groups offered through Teaching Support Services (TSS) at the University of Guelph: 
Transformative Learning (which I also organized and facilitated for a year), Teaching on the Edge, and Community-Based Teaching 
and Learning. These discussion groups provided me with the opportunity to learn from dedicated instructors all across campus, to 
pick up new strategies and techniques, and to share innovative teaching strategies in an interdisciplinary setting.  

ORGANIZATIONAL MEMBERSHIP AND/OR PROFESSIONAL LISTSERV PARTICIPATION 
Ever-dedicated to expanding my understanding of the teaching profession, and to improving my skills and techniques, I also belong 
to numerous education-based and Scholarship of Teaching and Learning professional organizations and listservs, and stay current by 
subscribing to numerous teaching, learning, academic support and development, and critical theory journals (for a detailed list, 
please see my curriculum vitae).  

TEACHING AND LEARNING RELATED PUBLICATION ABSTRACTS 

Cunsolo Willox, A., Heble, A., Jackson, R., Walker, M., and Waterman, E. (2011). Say Who You Are, Play Who You Are: Improvisation, 
Pedagogy, and Youth on the Margins. Action, Criticism, & Theory for Music Education 10 (1), 114-130, (special issue on 
Music Education in Urban Contexts).  Available at http://act.maydaygroup.org/articles/Willox-Heble10_1.pdf 

Creative musical improvisation as a mode of pedagogy is explored in this collaboratively-authored article through a comparative 
analysis of two case studies: one with special needs children, the other with an alternative high school for at-risk youth. We discuss 
strategies for developing improvisation as pedagogy, and identify new areas of community-based research. Musical improvisation as 
pedagogy yields positive results by fostering vibrant, cohesive communities within these urban youth populations, while increasing 
self-esteem, self-confidence, leadership, and social skills. An improvisational approach to pedagogy has the potential to engage 
youth and educators in a learning process that values both individual growth and group cooperation.   
 
Cunsolo Willox, A. and Lackeyram, D. (2011). Managing and Maintaining Learner Conflict through Dialogue: The Transformative 

Opportunities of Academic Support Services. Transformative Dialogues 4 (3). 1-13. Available at 
http://kwantlen.ca/TD/TD.4.3/TD.4.3.4_Willox&Lackeyram_Maintaining_Learner_Conflict.pdf 

Academic support and development services provide an important and unique opportunity for students, instructors, learning 
specialists, departments, and institutions to come together in dialogue to create curricular and extracurricular programs focused on 
furthering and deepening student learning. In particular, these dialogically-based programs provide students the space in which to 
discover, identify, and name interpersonal and intrapersonal learning conflict. These points of conflict—identified in this article as 
Learner Conflict—are often destructive and unproductive. From our experience, however, with the implementation of dialogue and 
academic support and development programming, these negative types of conflict can be transformed into positive and productive 
forms that strengthen student learning. Building on this understanding of the transformative opportunities of both dialogue and of 
conflict, this article discusses the importance of fostering a form of dialogue that not only welcomes conflict, but also supports, 
manages, maintains, and transforms it. Examples of this conflict-focused dialogue are provided from three layers of academic 
support and development programming—supplemental, integrated, and embedded—created and conducted at the University of 
Guelph. 

 
Cunsolo Willox, A., Harper, S., Bridger, D, Morton, S., Orbach, a., and Sarapura, S. (2010). Co-Creating Metaphor in the Classroom for 

Deeper Learning: Graduate Student Reflections. International Journal of Teaching and Learning in Higher Education, 22 (1), 
71-79. Available at http://www.isetl.org/ijtlhe/pdf/IJTLHE692.pdf. 

Metaphors are pervasive and accessible thinking and learning machines, which have the ability to disrupt and transform our patterns 
of thought. While much has been written about metaphor as a pedagogical tool, the potential learning opportunity that arises when 
students co-create metaphor within the classroom as a way to make sense and meaning of the curriculum and co-discover 
knowledge is not discussed. Through the example of six graduate students co-creating a metaphor of capacity-development-as-fire, 
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this reflective paper describes an emergent learner-driven process involved in utilizing metaphor as a learning activity to promote 
deeper and long-lasting student learning and knowledge acquisition.  
 
Cunsolo Willox, A. and Lackeyram, D. (2009). (Re)Considering the Scholarship of Learning: Inviting the Elephant in the Room to Tea. 

International Journal for the Scholarship of Teaching and Learning, 3 (1). Available at 
http://academics.georgiasouthern.edu/ijsotl/v3n1.html 

This essay argues that the SoT(L) field has mistakenly equated learning solely to teaching and the teaching classroom, and has 
systematically ignored the other moments and opportunities within higher education institutes where learning and scholarly 
learning occurs—particularly within academic support and development programming. Therefore, we endeavour to discuss what we 
see as the elephant in the SoT(L) living room—learning, scholarly learning, and the Scholarship of Learning—and examine the ways 
in which learning and the Scholarship of Learning can be brought back into the SoT(L) discussion through an examination of 
academic support and development programming. Through the creation of a new theoretical and diagrammatic SoTL framework, 
this essay presents a more integrated, enhanced, and expanded understanding of the Scholarship of Teaching and Learning, and 
does so to further dialogue and to recognize the Scholarship of Learning as a strong and important contribution to the SoTL 
literature. 
 
Cunsolo Willox, A. (2007). Reclaiming Impersonal Academic Space: Reflections on the Transformation of the Learner and the 

Learning Environment at the Undergraduate Level. The Journal of Student Centered Learning, 3 (3), 151-156. 

An examination of how Supplemental Instruction sessions can reclaim impersonal academic space by creating a community that 
names and creates space, engages in dialogue, partakes in critical co-investigation, and encourages both internal and external 
reflection, leading to the transformation of the learner and the learning environment at the undergraduate level. 

INVITED IN-COURSE GUEST LECTURES 

I also complement my teaching with guest lectures in other courses, departments, and colleges throughout the University of Guelph. 
These guest lectures provide me with the opportunity to work with new students and to share and present my research results and 
experiences with new students.  

Cunsolo Willox, A. (February 3, 2011).  ‘The Land Enriches our Soul:’ Hunting, Trapping, and Land-Use in Rigolet, Nunatsiavut, 
Labrador, Canada. For SOC 4310, Advanced Topics in Canadian Society, taught by Jeji Varghese. 

 
Cunsolo Willox, A. (March 5, 2009). Interviewing and internalizing: When research breaks your heart. For a Master’s course, 

Qualitative Research Methods, taught by Al Lauzon. 
 
Cunsolo Willox, A. (February 4, 2009). Panel member for the Collaborative International Development Studies Alumni Panel.  
 
Cunsolo Willox, A. (September 17, 2008). Philosophical capacities: On the curious challenge of becoming Artists of the Invisible. 

Panel presentation for a Master’s course, Foundations of Capacity Development, taught by Al Lauzon.  
 
Cunsolo Willox, A. (March 27, 2008). Interviewing and internalizing: When research breaks your heart. For a Master’s course, 

Qualitative Research Methods (2 sections), taught by Al Lauzon. 
 
Cunsolo Willox, A. (May 16, 2007). Uniting town and gown through academic citizenry: Volunteerism and academics in ASCI 3000. 

For the Bachelor of Arts & Science Academic Open House, hosted by Donna Palmateer Pennee.  
 
Cunsolo Willox, A. (February 26th, 2007). Higher education and the academic citizen: How to survive (or thrive?) in a neo-liberal 

environment. For ASCI 3000, taught by Cheryl Rose. 
 
Cunsolo, Willox, A. (February 26th, 2007). Learning in a multi- and interdisciplinary environment. For ASCI 3000, taught by Cheryl 

Rose. 
 
Cunsolo Willox, A. (February, 2007). Panel member for the Collaborative International Development Studies Alumni Panel.  
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Cunsolo Willox, A. (January 29th, 2007). The ethics of intervention and helping: An examination of languaging, assumptions, learning, 
and helping. For ASCI 3000, taught by Cheryl Rose. 

 
 

CONCLUDING THOUGHTS 

 
Teaching is a sacred profession and an auspicious art. As educators, we have the opportunity and the responsibility to create 
classrooms which foster not only learning, but also the development of individuals; in so doing, we can dedicate our educational 
environments to participating in the transformation of individuals and collectives. I am honoured to be a part of the learning 
process, and privileged to bear witness to the incredible learning, change, and transformation that occurs on an individual level and 
within a classroom setting. As Parker Palmer wrote, “education at its best—this profound human transaction called teaching and 
learning—is not just about getting information or getting a job. Education is about…wholeness. It is about empowerment, liberation, 
transcendence, about renewing the vitality of life.” In the past, my students have been my greatest joy and my greatest teachers, 
and I look forward to continually growing and learning through my interactions with learners. It is through teaching, my students, 
and the classroom that I find renewed vitality in my own life and academics, and the inspiration to continually learn and develop as a 
researcher, an educator, and an individual.   
 

STUDENT REFERENCES FOR TEACHING AND ADVISORY ABILITIES 

 
 

 

Joanna MacDonald 
Student in IDEV 4200 (W10), IDEV  
4190 (F10), IDEV 3200 (F10) 
Email: joannamacdonald08@gmail.com 
 
 

Liane Langstaff 
Student in IDEV 4200 (W10) 
Email:liane.langstaff@gmail.com 
 
 

Tyler White 
Student in UNIV 1200 (W12) 
Email: twite04@uoguelph.ca 

Jolene Labbe 
Student in IDEV 2500 (W12)  
Email: jlabbe@uoguelph.ca 
 
 

Alexia Ackert 
Student in IDEV 2500 (W11) 
Email: alexiaackert@gmail.com 
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